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.BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS
131 Livingston Street, Brooklyn, New York 11201

Leonard Kantrowitz Michael Nemoytin

Supervisor Adele Tulman
Assistant Supervisors

Dear Colleague:

Welcome back from the summer vacation. We look forward to
a productive and gratifying year for you and your students.

We have prepared for you a packet of materials which we
hope will be helpful. 1Included are calendars, check-off lists,
guides and forms which we are sure you will find useful. A
very significant source of materials is the Board of Education
curriculum publication Reading Laboratory for Secondary Schools,
produced with the cooperation of +he Bureau of English, which
incorporates the work of supervisors, teacher trainers, and
teachers who worked with R2R and RAP. Many items included in
these notes are extracts from this publication. The work of
other people is included. Time has clouded origins so that
due recognition will not always be recorded. However, we do
wish to give credit to the work of teachers associated with the

program whose ideas resulted in valuable contributions to this
manual.

Nor can I overlook the work of the reading consultants/

A teacher trainers of this program whose efforts are so widely
represented in this collection. Special thanks go to three of
them, Michael Nemoytin, Mimi Chodosh and Bob Fredericks for this

- year's revision of these notes. ‘

Please keep this booklet for term-long reference.

For those of you who are new to the High School Title I
Reading Programs we would like to give you some information
about our approach. We belisve that the student must be con-
sidered as an individual with particular problems, If we are
to help, we must.diagnose the pupil's own weaknesses, teach the

necessary skills, and then prescribe materials which will help
to remediate them.

The success of your students depends on your dedication
and your knowledge of instructiocnal methods and matexials.
We wish you well. We offer you our assistance. We welcome
your suggestions.

Cordially,
el {,:A-’ ' ('.rk_tc ‘ { fwey \', "._, K S ,
o/

LEONARD KANTROWITZ
Supervisor

Title I High School Reading
Programs
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHCOL READING PPOGRAMS

INTRODUCTION
THE READING LARORATORY

The individualized reading skil: ster is often equated with

the reading laboratory because of thc al equipment for an in-

dividualized and sometimes experimental approach to the teaching of
reading. This manual will answer the following list of questions
dealing with the philosophy, methodology, climate and management of

a readihg laboratory.

1. Am I familiar with the Philosophy of a reading laboratory?

2. can I create a different, exciting or unusual climate?

|

3. Do I have a separate room in which to set up my laboratory?
4. Is there movable furniture in the room?
3. Are there areas for small groups and for individual work?

6. 1Is there adequate storage space?

/]

Philosophy and Methodology:

The Reading Laboratory subscribes to the pr..osophy of a diagnos-
tic-prescriptive skill~centered approach to the teaching of reading.
Such an approach Presupposes that each student in the reading program
Qill be:

1. diagnosed to determine strengths and weaknesses in specific skills
areas.

2. _provided an instructionAI Program determined on the basié of

V diagnostic findings.

3. permitted to Progress at his own rate, and to utilize his own
particular leérning style and interest.

4. permitted to progress at his ownvraﬁe, with minimal regard't&
competition with hig peers.

5. encouraged to be an active rather than a passive participant in
the learning process,

6. permitted to participate in an approach to acquiring basic
reading skills which require self-directing, self-teaching,

self-correcting activities.

7. provided the opportunity of immediate feedback regarding his

performance in a particular skills area.
8. given the opportunity to share in the decision.making process

as it relates to his particular needs and interests.

5)



EQARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL_READING PROGRAMS

9. free to seek the support of the classroom or reading teacher
in helping to define his particular needs.
10. given the option of selecting from a variety of materials which
are geared to teach specific skills. .
11. provided opportunities for interacting with his peers and for
seeking help from them as needed.

12. provided opportunities to combine and apply the reading skills

through recreational reading.

HOW DO I KEEP TRACK OF EVERYTHING AND EVERYONE?

Since there are many varied activities and materials in a reading
skills center, the teacher must set up a system to keep track of his or
her work. The teacher will have to supervise and administer the skills
center efficiently in three key areas:

.
1. The center must be organized for a smooth flow of activities.
2. The students must have a system of recordkeeping.
3. The teacher must have a' system of recordkeeping.

A handy checklist has been devised to focus on the specific
management tasks covered in the chapter. Samples of various
recordkeeping dewvices will be included and explained,

. ' . CHECKLIST CHECK-OFF

The Center Must Be Organized for a Smooth Flow of

1. Materials should be permanently arranged, preferably
in groupings such as word attack, comprehension, and 1.

study skills.

2. A Guide to locate materials should be available. 2.

3. Uniform answer sheets should be conveniently
accessible to the class. (Sample 0) 3.

4. Answer keys-for all materials must be available and

labled. a.

5. Periodic hous2keeping is necessary. 5.

The Student Must Have a System of Recordkeeping

1. An individual student work folder. 1.
2. An assignment sheet. {Sample N) : 2.
3. MiM@m%Mr&ﬁmr%m&(%th) 2.
N 4. A conversion table to figure percenﬁaqes. (sample P) 4.

The Teacher Must Have a System of Recordkeeping

- 1. an item analysis sheet, (Samples F & G) 1.
2. A profile sheet for each student, (Sample H) 2.
3. A copy of the student's program. (sample &) 3.
4. A Title I Reading Data Card for each s tudent.
(Sample B). 4.
5. A student interview. (Sample s). ) 5,
-2 -
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ORGANIZING MATERIALS

Materials Should be Permanently Arranged )

The skills center includes a wide variety of reading materials that

can be organized conveniently into three broad areas:

1. Word attack Skills--phonetic and structural analysis, use of context,
and dictionary skills,

2. Reading Comprehension-literal, interpretative and critical reading
skills,

3. wWork Study Skills--Xeference, map, and content area Skills.

.In addition to this type of organization, a skills center usually has

a media corner where audio-visual hardware and software is utilized and
stored, a library.corner containing a wide variety of paperbacks,
newspapers, and magazines; a content-~area corner with copies of
textbooks used at the school. It is important that the areas be clearly
defined so that everyone can locate materials quickly.

A Guide to Help Every Student Easily Locate Materials )
There are several methods that can help students to find materials quickly:
1. Each set of materials is numerically coded. 2 guide sheet is

provided for each student in the class or is posted in various

locations throughout the room. When the student is assigned by

code to the materials, he can easily find it by looking for the

coded kit.

2. In addition to coding the kits, teachers may post signs in the key
sections of the room. For example, the fcllowing sign may be
prominently displayed in the word attack area:

word Attack

12, 14, 18, 21, 28, 30, 45, 58

It indicates that eight different kinds of word attack materials are
located there.

3. If storage space is a problem, students' lockers or closet shelves

may be used. They too, can be coded with signs listing the materials
stored there.

CLASSROOM APPEARANCE

--ask the librarian for old copies of magazines and post a sign in
the main office to solicit magazines frcm the faculty. Add these
to the Skills Center. :

~-make your room look like-a "non-classroom"

paperbacks stacked to attract students
skills materials {clustered)

--set-up materials and arrange for media corners. Posters, Subwav Maps,
etc. help to make the room attractive. Make an informal poster with the
caption "Best Seller List” where students may list books they recommend
to their classmates as well as Graffiti Boardsfor all of your classes.

PERIODIC HOUSEKEEPING

A paraprofessional or teacher assistant can be very helpful in keeping
the reading laboratory organized. Lacking this assistance, high gchool
teachers must plan for periodic housekeeping. Student assistants may

be assigned to "clean up” during the course of each period or at the
end of the day. .

Disorganization results from two very common Problems: students often
leave kit components in their folders or they carelessly misfile the
materials. The class should be encouraged to form good habits, which-
will require persistent teacher guidance. The best learning for
students will occur when they begin searching for misfiled materials
and make their own demands for order. It's all part of "growing up.”

7
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FOR TESTS -- FORMAL

AND INFORMAL

YHY TEST?

INSTRUMENT

AND AP'TERWARDS

I.a.

II. To get a quick as-
sessment of atti-
tudes,
background

III.a.

IV. To pinpoint spe-
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Screening to de-
termine whom to
schedule for lab-
oratory

To get pre-and
post-scores for
group evaluation

To measure indi-
vidual growth in
reading

interests,

To get an esti-
mate of a stu-
dent's levels of
reading in an in-
dividualized non-
threatening set
ting.

To verify other
reading scores

To analyze methods
of word attack

cific sound-sym-
bol problems

NYC Title I Reading
Test

l.Intermediate lev-
el (T) for students
who are reading
below 5.0

2.advanced level {a)
for students who
are reading above
5.0

Student interview
{See Sample U)

Spache biagnostic
Scales

Roswell-Chall or
Spache Phonic In-
ventory

I. Student Reading Levels

TOTAL test score=Fruscration
no material
assigned at

Level -
initially
this level

One year below=instructional Level -
TOTAL score material ‘used in individual
or small group instruction

Two years below=Independent Level -
TCTAL score independent work in lab
) assigned at this level

II. Teacher should build on inferma-

tion about language background

and interests to direct s!udent

toward material of interest when

© possible, whether for skill build-
ing or pleasure reading.In group-
ing for instruction, tcacher
should take into account student's
attitude toward authority, to- .
ward peers.

III. Though time consuming,this in-
strument can give a comprehensive
picture of comprehension and word
attack problems (including those

of the virtual non-readerv),

This test provides levels at
which the student can read in-
dependently and at which he can
profit from instruction. Listen-
ing comprehension supplies a
potential level.

IV. Program for specific phonic re-
mediation in workbooks, with
cassettes, or in linguistic
materials such as the Merrill

Readers.
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TITLE I HIGH SCHOOL READING PROGRAMS

BEFORE, DURING, AND AFTER

A CHECKLIST FOR 'I‘L“"TNG PROCEDURES

BEFORE THE TESTING

1.

Do I avoid giving tests when the students are excited and/or have
something on theii minds (e.g., around holidays, field trips, etc.)?
Yes No

Before administering the test, do I take it myself?
Yes_ No

Before giving the test, do I thoroughly study the content of the test
manual? Yes No

Do I adequately prepare the students for a state of "readiness" Br the
test (i.e., everything from an absence of undue tension to clear desk
tops) ? Yes No

Do I coach the students before the test on any subject matter I know
will be on the test? i Yes No

6. Before starting the test, do.I make sure that I can supply the studentswith
the right number of tests and pencils. Do I have extra pencils, erasers,
and scrap paper? Yes . No

7. Do I have answers to anticipated questions the students will ask.

(e.g., "Should we skip the hard questions, or should we guess at
the answers?") : Yes No
8. Do I make sure that the students can ccmfortably handle the test materials
' (esp. "lefties") and that they are seated so as to encourage self-reliance?
Yes = No

9. Do I ready the room for the students before the test {i.e., see that heat,
light, ventilation, etc. are adeguate?) Yes_ __ No .

10. Do I place a "Please do not disturb” sign on my door, and wait until all
students who will be present ars seated? Yes No_

11l. Do I check test booklets before the test to make sure that they are clean
and usable? Yes No_

12. If students have.never used a machine-sccrable answer sheet, do I explaln
its use the day before the test? Yes No

13. Do I understand why the test is to be given sc I can tell my students ity
purpose? Yes No

14. Bave I read and explained all the necessary directions te the students?

Yes_____  lo
Note: See Pages 7 a3* & .or gpecific instructions on N.¥7.C. Title I *

Reading Testi:
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
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DURING THE TESTING

1.

AFTER THE TESTING

Do I impress the students with the fact that the testing experience
should carry with it neither undue tension nor indifference?
Yes No

Without sounding too stilted, do I make sure that I follow the test
author's directions explicitly, speaking in a clear voice and giving
proper emphasis to key words and phrases?

Yes No

Do I supplemeht oral instructions with the blackboard or charts if the
directions are still unclear to the students?
Yes No

Do I accurately time the test with the use of a stop watch, timer, etc.?
Yes No

Do I keep the amount of time left in a long test on the board so students
will not be tense about the time and will be able to budget their time?
Yes No

While not making any student self—conscioﬁs, do I move around the room
in order to note individual test behavior which is unusual, provide
sharp pencils if needed, answer questions which the directions permit,
and encourage an atmosphere for quiet work?

Yes___ No

Do I remain in the room throughout the entire testing session?
: Yes No

Do I collect materials promptly and completely after the test is ended?
Yes No

Have I collected a Question Booklet and. an Answer Cheet from each
student individually to insure the security of the testing materials?
Yes No

1.

Do I make note of students whose behavior during the test strongly
suggests that their test results will be invalig?
Yes_ No

Do I arrange for students who were absent to "make-up" the test?
Yes . No

Do I rescore a sample of the tests to make sure that the scoring was
accurately accomplished? Yes No

Do I check the accuracy of the addition of the Subtest scores?

Yes No
Am I careful to be explicit when I record pupil test data so that other
teachers and personnel will benefit from a knowledge of my testing
{e.g., rank the grade equivalents from high to low, show percentile
ranks of all pupils in the classroom, etc.)?

ves . No

Do I help students analyze the results on their scored papers in
terms of major strengths and weaknesses?

Yes No

10
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE T HIGH SCHOOL READTING PROGRMS

TESTING INSTRUCTICNS FOR KIADING TEACHERS

1. PREPARE FOR THE TEST

a. Review and give practice ir good test taking procedures.
b. Have a supply of sharpened pencily ready for use.
2. TESTS

In order to protect the Becurity of the specially printed New York City

Title I Reading Tests, we are suggesting that the following procedures
be followed :

Numbering Test ard Answex Keys:

1.

2.

For each foru fintermediate and advanced) mumber the total number of

tests from 1 z¢ N {tofal number of copies).

Keep a record of the tests that cach teacher has. i.e. Smith i-14 T
1-16 A

Joneg 15-25 T

17-21 A, et

Number fhe total number of answer Keys for each form and keep a

vecord of the answer.key that each teacher has.

On the first testing day have students place the number of their

particular test in the top corner of their answar sheet.

On the second testing day hand out thz answer shaets to students and

then give the students the same number .test that they had during the

first testing session.

3. TESTING

a.

b.

NOTE «

Pick up booklets, answer sheets, answer keys and tables in office at
beginning ¢f first day of testing. Sign for the tests.
Each teacher will receive one set of advanced booklets and one set of
intermediate booklets. The booklets have been numbered so that it is
easy to check that all have been returned. Please check after each
class. takes the test. Also check te be sure hooklets have not been
written in. KXeep booklets together with a rubberband. Do not leave
‘them in view on top of the desk, even during class. Do not store
booklets in drawers, only in locked closets. -
Students should be instructed or how to fill out the answer sheet.
All information should be filled in. Also students should be allowed
to write the number of the test booklet they use on their answer
sheets. Explain how to change an incorrect answer. Teachers should
make sure students do not go on to other parts of the test even if
they have additional time. Pen or pencil may be used.
Make certain students are using appropriate level of the test.
Go over the sample and the instructions with each class.
Timing is to be observed exactly -

15 minutes - vocabulary

25 minutes - reading comprehension
Collect papar--check that all have been returned.

Each answer key for test forms IA,T(F) IIA,T(G),IIT%,T[H) can be
used only for these tests. Other kevs are not interchangeable.
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4.

TEST MARKING

Tests should be marked only when both parts have been completed,
except in cases where it is necessary o correct whatever data you
have on a student for.racord purposes.

Tests must not be marked in the classroom in the presence of students.
When marking tests do not place marks in the holes that represent the
correct answers. These marks could create an approximation of:the
answer key which could be very helpful to the enterprising. students.
The test answer sheets are not to be' placed in‘'thestudent. -folders.
Rather, they are to be kept with the teacher's other class records.
The student profile sheet should contain the pertinent data :from the
test answer sheet and this is kept in the student's 'folder.

After, tasting and markKing, please ‘eonfer with’each pupil individually
to explain the results. Show him areas of improvement.from the previous
test.

RECORDS

1.

2.

3.

A post test score is needed ror every student unless the student i.s
discharged or truant. In other words, test every:possible student.
Complete Title I Data Cards.’ There must be a card for every student
who was in your’'class at'any time’ thls term:

Data cards will be collected in June so be sure to enter reading
scores in all appropriate places: )
cummulative reading record
permanent rgcord

profile shoets

12
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TITLE I READING DATA CARD (See Sample B)

The Data Cards are needed for the evaluator. The information
should be maintained for school purposes through a duplicate card, a
class list or some other suitable system. The data will be used by
the Reading Coordinstor for evaluating and programming students.

USE OF A TAXONOMY (See Samples I,J,K,L, & M)

Guides to materials hawe been prepared for the high school
reading lakoratories. These guides encampass the science, social
studies and general reading materials which have been classified by
reading skill in the following areas: vocabulary, ccmprehension, and
study skills.

The level of this material is graded: Easy (4.5 or below),
Medium (4.5 to 6.0) or Hard (6+). The reading teacher will find it
a handy reference for making prescribed assigrments after the needs
of the students have been diagnosed.

USE OF A PROFILE SHEET (See Sample H)

The Profile Sheet is devised to help the teacher keep an on-
going record of all tests and observations pertinent to the student's
reading skills. It provides a campact reference for standardized
tests, individualized tests, teacher-made tests, and health infor-
mation the teacher has gathered. In addition, there is room for the
teacher to record observations and conclusions regarding the stu-
dent's strengths and wealmesses in the reading skills. It is es-
pecially useful when stapled into the student's folder so that any
subsequent reading teacher will have a comprehensive picture of the
youngster.

ITEM ANALYSIS SHEET (See Samples F & G)

The Item Analysis Sheet enables the teacher to diagnose the
skills tested in the "New York City Title I Reading Tests." One
Item Analysis Sheet is provided for all three Advanced tests (Sample
F), and the other is for all three Intermediate tests (Sample G).
The Coamprehension subtest is divided into four skills: Main Idea,
Inference, Facts, and VWord Knowledge in Context. ‘Initial diagnostic
information can be cbtained by an analysis of the responses in each
skill area. '
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USING THE ASSIGNMENT SHEET AND PROGRESS CHART {See Sample N)

Assignments are made according to areas of disability. Progress in
these areas is then graphed.

Progress Charts are devised to help the student map his achievement
in overcoming a specific skill deficiency.

The following suggestions should be of assistance in using the
assignment sheet:

1.

All assignments must be made according to the diagnosed needs -

of the students. They must reflect the needs indicated by the
profile sheet.

Refer to the taxonomy of materials to identify those which are
best suited for the student.

Assign beginning work one to two years below .test score to
insure initial success.

“

Do not assign work from more than two or three different materials
at the beginning.

Initially make at least five assignments, rotating the materials,
focusing on two or three different skill areas.

Continually make assignments for each youngster after you have
worked with him and assessed the value of the material. Adjust
assignments if the student finds the work too easy or too
difficult. Elicit his comments about the effectiveness of the
material and implement his requests. Generally, 70 - 85% scores
indicate accurate programming; less than 70% scores indicate
material is too difficult; 90% scores or higher*indicate material
is too easy. i

Allow for a wide variety of “options fér the youngster because the
same skill con ke taught by various materials and their effect-
iveness will depend on the student's preference and learning style.

USE OF ANSWER SHEETS (See Sample 0)

Kits have different answer sheets designed for specific question
patterns,and many of them include a supply of answer sheets with

the original purchase. However, ordering additional answer sheets
could become a problem and multiple answer sheets can become confusing
for a student. We have included a sample all-purpose answer sheet
which you may £ind helpful.

USE OF ANSWER KEYS

Without answer keys for the different materials in the reading
laboratory, life for the teacher can become somewhat chaotic. Not
only ig it important to remember to order them with your purchase
but a wise precaution would be to duplicate copiles for the centers.

11
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STUDENT WORK FOLDER

It is desirable for each student to have a fclder for his work. As it grows
in size, it serves as a concrete record of hiz accomplishments. Folders
should include the following:

1. Uniform answer sheet {Sample 0)

~2., A student assignment-progress sheet (Sample N)

3. A record of his independent reading (Sample T)

4. Profile Sheets (Sample H)

The folders should be alphabetically arranged for each reading class. By
numbering each alphabetized grouping, it will be easy to keep them in order.
Color coding *he folders according to class is also helpful.

Many students like to personalize their folders with colorful art work.
This interest may serve as a sSpringboard when introducing the folder

system.

SMALL GROUP INSTRUCTION(See Samples Q & R)

In implementing small group lessons the teacher should start with
that group of students who show a common need based on their test results.
This group may well be composed of students who have not profited from
being given only reinforcement exercises or assignments, without having
been taught the skill. Small group'instruction allows an economical use
of teacher time and an opportunity for pupils to have an interchange of
ideas.

A small group lesson should involve only three or four students.
The reading materials used in the exercises should be at the students’
independent reading level. The teacher must be especially careful that
all students understand each small segment of the lesson. Before moving
on to the next more difficult component of a lesson, the teacher should
make every effort to ensure that-each student-has-ovartly -demonstrated -an-- - - -~ - --
understanding of the preceding segment of the lesson. (See manual, Some
Models for Small Group Lessons in Comprehension) .

STUDENT TNTERVIEW (See Sample S)

The sample checklist for observing and evaluating attitudes toward
reading may also be useful in laboratory centers. It may be included
as part of the teachers' anecdotal record for each child or may be

duplicated on an index card.

INDEPENDENT READING RECORD (Sce Sample T)

The Independent Reading Re-ord is designed to encourage extensive reading
by erabling the stndent to list and comment upon the books he is reading.
The comments do not have to he elaborate, but the teacher can use her
judgment about whether she wants a simple code such as difficult, easy,
interesting, very interesting, or a comment ©f sentence length.

Any simple record keeping system may be used to enccurage students to
borrow and return books to the classroom library.

15
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RFADING IN THE CONTENT AREAS

Increasingly, there is concern about helping the pot¢r reader to

become successful in other subject classes. While the various materi-

als in the reading laboratory should help tne student to develop the

necessary work study skills to learn effectively, there are some teach~

ing practices which the reading teacher and the content area teacher

should consider to help the poor reader in his 1earning activities

during’ the course of the day. The following chack-list of practices

will help to accomplish this §0a1 on a school-wide basis:

In the

Reading Laboratory, the teacher should :

1.

2.

Stock rocm with materials that provide for ugeful work-
study skills' assignments on a variety of levels.

Discuss with the student the specific study skills
that will help to improve cverall school performance.

Plan to evaluate tha problems thiat the students are
having with homework and other content area, reading
assignments. )

Notify other teachers of students enrcllied in the
reading laboratory. See cage 13,

Create opportunities for other content area teach-
ers to assist students and work with materials in
the reading laboratory.

Makée a joint effcrt with content area teacher to
assist the remedial reader.

Identify other .programs available in tha school
(i.e., Homework Helpers Program).

On A School-Wid:: Basls, the content area teacher should:

1.

O
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Know the reading ability of the student from
cumulative records
Standardized tests
informal reading analysi
cloze :
Know the readability level of the textbooks in use.

Use text materials suited in difficulty to the
reading levels of students.

Discuss the format of the textbook and how it may
be used effectively.

Identify and provide, if possible, teacher materials

-written on below-grade and above-grade reading levels.

Note special vocabulary and concepts introduced in
various units. 16
)
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12.

13.
14.

15.

Plan to teach essential vocabulary and concepts.

BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAM

Provide special assistance for poor readers.

Plan to avaluate students' understanding of vocabulary
and concepts and reteach, if necessary.

Know the special study skills involved in the subject
area and teach them as necessary.

Make clear and concise assignments.

Provide differentiatedé reading assignments for the
different groups of tihe class either through varied
texts or prepared material.

Teach the use of appropriate reference materials.

Encourage student to read widely in related materials.

Encourage the reading of recreatioral as well as informa-
tional reading matter.

CCNTENT AREA INFORMATION SHEET:

Dear

DATE
’

Please note that these students in Title I Reading Classes are in

one of your subject classes. To help you better determine each student's

potential level of achievement, I have indicated his reading sgore. This
information should make the score more useful.

Student Reading Levels in Terms of
Standardized Group Tests

TOTAL test score = Frustration Level -
no material initially
assigned at this level

One year below = Instructional Level - .
TOTAL score material used in individual
or small group instruction

Two years below = Independent Level -
TOTAL score independent work in lab
assigned at this level

Because students are often embarrassed about their reading scores,

please use this information carefully.

Sincerely,

Reading Coordinator

Student Section Reading Score Comments

ERIC
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HELPFUL HINTS

Organization of Materials

Bookshelves, storage cabinets, and filing cabinets are needed for organi-
zing and securing reading materials, hardware, and student folders, as well as
the misceManeous materials the iab generates. However, if you can't get them,
plastic milk‘cartons from the cafeteria make reasonaﬁle substitutes. Stacked
and secured with short bolts, nuts, string, or wire, they make ac;e§sible and

s
attractive (depending on distributor} shelves for materials. Usedﬁi% their
originai positions, they are the right size to hold gtudenﬁ fol&ars and an- *
swer sheets, progress gréphs, etc., in lieu of filing cabinets. .

If the floor space, or its lack, preéents a problem, you can anchor peg-
board to the walls, drill holes in workbooks, and hang them on long hooks, a
la supermarket nut and candy racks.

Hang answer keys on bulletin boards in different areas of the room.

Color-code class fciders {per. 1, red, per.2, vellow) to make finding

. and identifying them faster and easicr.

Clearly mark contents on the front of the box or drawer, i.e. student
folders, answer shcets, progress charts, etc., sc students can serve them-
selves as needed.

Mark cn table, shelf, or wall what material belongs in that place, and
train students %o return everything at the end of the period. Materials
should be accessikle to students, exccpt for haréware which must be more
closely contrelled. Cable bike locks can be used to anchor tape recorders
to a desk or table, if you feel that such a precaution would be wise.

Visual Appeal »

The reading lab should look as little like a traditional classroom as
possible. Rearrangement of the furniture into unconventional groupings, use
of bright color wherever possible, .and the open availapbility of materials all
contribute to an exciting, positive learning atmosphere. The teacher's
desk does not need to occupy a central position. Perhaps the people who use
the room may agree to remove it altogether, particularly if space is limited.

Contact paper works wonders. Use it where indicated.

Posters, collages, pictures cut from magazines, old calendars, etc., can
cover ugly walls, brighten the atmosphere, and greatly diminish the hand-
writing on the wall. Encourage students to bring in pictures they like to

add to the collection. Change the display once in a while.

18
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B.
cC..
D.
E,

BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS :

READING SKILLS TO BE TAUGHT

"I. wWord Recognition skills

Picture clues

sight word clues
configuration clues
context clues
phonetic analysis

1.

4.

ghonics

a) consonants, conscnant blends and digraphs, digraph blends and

silent cousonants

U} vowels and clues to vowel sounds

the syllable
accentuation

syllabication

II. Wweabulary Develcpment Skills

A,

C.

structural or morphemic analysis

1.
2.
3.
q.
5.

roots

prefixes

suffixes
inflectional endings
compound words

dictionary skills

context cluces

NSO A WN

description clues

summary clues

literal sense meaning clues
figure of speech clues
definition of explanation clue
synonym clues ’
antonym clues

II.. Comprehension Skills

A.

Literal

1. 1identifying facts and details

2. determining sequence of events

3. understanding vocabulary in context

4. understanding syntax and gramrar

5. identifying pronoun refcrents

Interpretive

1. identifying main ideas and supporting details
2. summarizing

3. making inferences

4. making generalizations

5. drawing conclusions

6. identifying cause and effect

7. comparing and contrasting

8. 1identifying motives and emotional reactions of characters
9. anticipating events
10. predicting outcomes
11. making assumptions ]‘9
12. making analogies '

S
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Evaluative

(=%
i distinguishing between fact and opinion
2. identifying connotative meanings of words--amctionally charged words.
3. identifying author's purpose (considering background, philosophy, etc.)
4. identifying author's tone and style—~-sarcasm, cynicism, satire, etc.
5. recognizing persuasive tricks: .
a) propanganda
b) cauvse of statistics and other data
c) reference to authoritative sources
d)} exaggerations, lies and omissions
6. recognizing faulty reasoning or fallacies of thinking
a) illogical reasoning-premise, evidence conclpsion
b) circular reasoning
<) begging the gquestion
7. determining wvalidity and relevancy
Study Skills
A. following directions
B. Adictionary skills
C. wusing graphic representations
1. graphs
a) pictographs
b) bar graphs
ec) line graphs
d) pie graphs
2, maps,
3. tables
4., diagrams
S. charts
D. Locating information
1. library skills
2. locating information in a book
a) table of contents e - .
b} preface and/or introducticn
<) glossary
d) appendix
¢) index
£) bibliography
g} footnotes
h) chapter, sectional, paragraph and marginal headings
i) 1lisx of maps, charts, tables and illustrations .
3. reference materials
a) dictionarias
b) encyclcpedias
c} indexes . )
d) biocgrapnical dictionaries
e) atlases
f) gazetteers
q) yearbooks and handbooks
h) biblicgraphies
E. Selecting and appraising information of all reterenca books
1. ability to appraise the sources from which appropriate information can
be obtained
2. selective reference reading
3. ability to evaluate material
4. skills in distinguishing between important and wnimportant facts and
ideas
F. organizZing information
1. outlining and summarizing
2. note taring
G. studying and recalling information

1. SQ2R Formula

2. selecting and appraising inforatios for exams
3. study habits

q. studying for estamns e 2 0O
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1.

2.

3.

L.

Se

Te

8.

9.

10.

1l.

BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I KIGH SCHOOL READING PROGRAMS

LEARNTNG VOCABULARY

(from George D, Spache and Evelyn B. Spache, Teaching Readin in the
Elementary School, Third Edition, Allyn and Bacon, 1773, pp. 533-535)

What Works

Categorizing or classifying words accord-
ing to type, function, rhyme, sounds, etc.

Recognizing that the needed writing vocabu-
lary is much smaller than in reading and
teaching spelling only of those words child
needs to communicate

Recognizing that words are symbols for
ideas or experiences which mst precede
the learning of the related word

Fostering vocabulary development by per-
mitting children to read widely, and in
depth in their areas of interest

Encouraging children to work out new words
in each piece of reading material

Presenting, gradually a word in many con-
texts which emphaeize its many meanings

Recognizing that different children show
varying aptitudes in learning modality as
visual, auditory, or kinesthetic .

Realizing that some children are confused
by multisensory impressions of words and

would learn better if only one avenue was
employed, at least at a time

Helping children +o recognize which strat-
egies work best for each of them and then
strengthening their use of this technique

Recognizing that small words in large words
are not true words and.that their pronuncia~
tion differs widely from the true word

Stimulating interest in words, collecting

interesting words, displaying and discus-
ging tham, finding opportunities to use them

~-17-

What Doesn!'t Work

Attempting to learn 1ists of words

Expecting transfer from one medium
to another, e.g., from reading to
spelling

Teaching "vocabulary" or teaching
words

Structuring or planning a similar
reading program for all children

Presenting new words prior to child's
attempt to read them in a context

Teaching a word and its meaning

Presenting new words in a repeated,

static fashion to all the group

Agsuming that a multisenscry pre-
sentation of a word is superior to
use of a single medium

Placing dependence for vocabulary
growth upon one strategy, as phonics
or dictionary use

Teaching children to look for known
small words within a new word

Limiting word study to the list offered

in a reader or somes such source

[\)]
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12.

13.

15.

16.

- 17.

" 18,

19.

20,

21,

22,

What Works

Offering pictures and acticns and rele-
vant adjectlives to reinforce lexical words,
teaching structural words only in phrases:
to the store, in my desk

Trying to build relationships among the
words as cows eat hay, the rope is around
the jug. Including related words as moon-
night-dark to strengthen retention of ‘he
desired word

Using pictures only in the initial pre-
sentations, then practicing without pictures

Strengthening word recognition by variety

of exercises in classifying same words, i.e.,
-according to size, color, shape, setiing,
cormon word elements, etc.

Encouraging children to use only the sound
of the first letter and the context to
derive the word

khezidzing that word recognition is much more
successful in context than in 1ists

Being aware that word usage changes and the
Dolch list is no longer representative of
the most frequent words; besides, the words
are not of equal learnability

Realizing that long-term learning of words
necessitates forming generalizations and
assocliations, as suggested above in this
column

Recognizing that associations are stimulated
better when words are heard than when they
are seen, as in reading to children, then
discussing

Stimulating deduction from context by the
cloze procedurs, by discussing their reasons
for their choices

Postponing practice in quick recognition

until much practice in classification and
forming associations has occurred

-18-

What Doesn't Work

Teaching lexical words (nouns and
verbs) in same fashion as structural
words (prepositions, conjunctions,
etc.)

Teaching several unrelated new words

Using pictures as a constant rein-
forcement to word recognition over
and over again

Reviewing word recognition largely
by workbook exercises emphasizing
matching of word and picture

Expecting children to react to

pattern of separate letters, e.g.,
spelling patterns

Using test on a 1ist of words as
final indication of child's recog-
nition of these

Teaching some 1ist such as the
Dolch as essential to all future
reading

Repeating words over and over again
a3 primary strategy for learning

Relying on blackboard presentation
of new words as basic technique

Discouraging children from guessing
what a word is

Moving quickly to rapid drill on
words with flash cards, or some
machine soon after their initial
presentation
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SAMPLE A

STUDENT PROGRAM

Name: Class:
Address: , liew York 2ip
. Phone Number: Parent or Guardian
Program: " pate of Bfrth
Class 1 2 © 3 . 4 - 5 6 7 ~ B
Room
Teacher's
N Name
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TITLE I DATA CARD SAMPLE B
NAME: e — _ L DATE OF BIRTH:
SCHOOL: e FUNCTION o PROGRAM:
FALL i : SPRING
creect _OPRING
F:UNDED TEACHEQ: ;FUNDED TEACHER:
: YOFF. CLASS § [oFF. cLASS

GRADE: | lGRADE: i ¥

{CHECK ONE)  FUNDED CLASS: ; (CHECK ONE) IFUNDED CLASS:

ATTENDANCE ' i  ATTENDANCE i N

*J 75% OR MORE TAX-LEVY CLASS: "] 75% OR MORE ITAX-LEVY CLASS:
J LESS THAN 75% i LESS THAN 75%

| ' | i

7

: . ; ) SEPT. _ MID—YR,. JUNE COMMENTS

T 1 ¢

TEST: I bATE: E i ___
FORM/ . i )
LEVEL : i i !
MATH-COMPUTATION® f :

WORD KNOWLEDGE*

i T

READING COMPREHENSION™

TOTAL READING*

. S,
INSTRUCTIONS IF POST TEST SCORE 15 MISSING: . e eriiDOL FUNDED
* INDICATE: A-ABSENT D - DISCHARGED 15N SAHOOL FUND

RIMOIHAALPRPOGRAMS

NG SN SN SR S

NAME: Johr Doe .. _DATEOF BIRTH; 4/7/1960
scHooL: New City High Szheol . ... ... FUNCTION O92-69C15 PROGRAM: SRR
FALL '7% USPRING '8
FUNDED TEACHER: Mr. Smitn =~~~ ____.'___EEH'N_I_D»E_RI_EAQEg‘_{{:_________.ﬁ;:‘. Dale
- OFF. CLASS ! (OFF.CLASS
GRADE: 10 } 1C-a23_ 'GRADE: 10 e _..10-323
{CHEGK ONE] iFUNDED CLASS: : {eHECK ONE} [FUNDED CLASS: .
ATTENDANCE ' SRR OI0L ATTENDANCE _____BRR 102
3 75% OR MORE ,TA\( LEVY CLASS: %l 75% GR MDRE TAX LEVY CLASS:
X LESS THAN 75¢; :j Erg. 313 I LESS THAN 75% if Bng. 413
= S e T S oo s e e e T IR s £ T e
i SEPT. _MID=YR.JUNE_ . ___ . _COMMENTS __
R T w T T o T e e e \ . ki
TEST: . iDATE: 19/15/75:1/38/76 1 €/3/76, Fall '75 - Hospitalized
FORM/ ]I‘;/// . I/, ,s, o
LEVEL e T T T s VT BAYs
MATH-COMPUTATION® b
: i i
WORD KNOWLEDGE® ‘4.2 . 4.8 _ 5.4 G .
) i i
1 i e
READING COMPREHENSION® @ 3.4 @ 4.3 | 4,5 | i — -
TOTAL READING* T T T T S
*INSTRUCTIONS IF SOST TEST SCGRE 15 MIBSING SIGH SCHOOL FUNDED
INDICATE: A - ABSENT 0 - DISCHARGED 26 I LMEDIAL PROGRAMS
O
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qa2 11.1 {42 12.6 87 12.4 37 5.8
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31 8.1 31 8.3 70 10.2 ped 4.3
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SAMPLE D
Raw Score to Grade Fouivalent Conversions
for Advanced Reading Teeie~ Formrs I, II A
PR
Total Teadirg 1i0tal Raading Tast L, word iest 4,
Xicwviedse Rasding
Raw Grace Raw Grade Faw Crade | haw Grzx_le
| _Seore Equiv., Eowze Pouldv. Scorg  Fowiv. | Score  Fopadw,
GS RN 30 12.¢
o4 12.9 15 12.8
93 -12.9 43 12.6
92z £12:9 47 i2.4
91 12.8 46 12.2
4] 12.7 45 6.4 25 1%.9 25 12.9
89 12.6 44 6.4 44 11.6 a4 .9
83 12.5 43 62 43 i N B 7 B e I
87 12.4 42 6.2 22 1.1 42 i2.5
g6 12.3 41 6.0 3] 19.3 41 i2.4
85 12.1 40 5.8 40 10.5 £0 2.1
84 12.0 39 5.7 33 10.2 k} 11l.8
e 83 1i.¢ k] 5.6 38 9.9 iz 1.6 .
82 3.8} 37— g 137 9.7 37 11.3
81 11.5 25 5.3 36 9.4 36 11.0.
80 1.4 35 5.2 a5 3.1 a5 16.7
79 11.3 34 5.0 34 6.9 34 0.5
78 11.2 33 4.9 33 8.4 33 2.9
7 310 22 4.8 32 8.1 32 o5
76 10.9 31. 4.6 31 7.6 3 9.8
75 10,7 3 4.5 30 7.7 k) 2.7
74 10.5 23 4.4 25 7.5 b e.4
73 10.4 23 4.3 23 7.3 23 8.0
72 10.2 27 2.2 27 7.3 27 7.8
71 1C.0 26 4.1 26 R z5 7.6
70 5.8 25 3.¢ 25 ) 25 7.3
69 9.8 24 3.8 1o 6.7 24 7.1
59 Q.6 23 3.7 173 £.3 6.9
67 a.3 72 z.5 22 6.1 22 5.7
66 9.3 21 3.4 21 6.0 21 6.3
65 9.0 a) 3.3 ;20 5.6 2 6.1 -
64 8.7 e 3.1 120 5.4 5.2
63 8.4 i3 3.0 16 5.2 18 5%
62 8.4 17 2.7 117 5.0 i7 5.3
61 8.2 15 2.6 6 4.7 117 5.1
{
50 8,2 25 2.5 13 4.4 5 2.8
59 8.0 ivg 2.4 L4 4.2 134 6.7
58 2.0 112 2.3 33 3.5 i1 4.4
57 7.9 12 2.2 2 27 5 iz
56 7.6 E3%} 2.1 il 2.4 11 3.9
53 7.4 10 2.0 L 110 3.2 10 3.6
£4 7.4 9 2.9 5 2.9 9 2.3
53 7.3 3 2. 8 2.5 3 2.0
52 . 7.3 7 2.0 7 2.5 7 2.7
51 7.1 5 2.0 6 2.3 6 2.4
50 7.1 5 2.0 1 5 2.1 5 2.2
43 6.9 4 2.0 4 .0 4 2.0
43 6.7 3 2.0 3 2.0 3 2.0
47 6.7 2 2.0 2 2.0 2 2.0
45 6.6 b} 2.9 1 2.0 1 2.0
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SAMPLE E

BOA&S OF EPUCATICN OF THE ClyY OF NEX YORK
TITLE | HIGH SCHOOL READING PROGRAMS

NAT-IOMAL HORMS FOR 1.¥.C. TITLE I READING TESTS

Raw Score to Grsde Equivalent Converslens
ter Intormediote Roading Tests--Forms 1, 11, III T

Test 1:Vlord Test 2: Total Tctal Beading
. Koowledge ) Reading __Reading o {gontinuad)
Raw Grade Raw Grads Raw Grade Raw Erade
Score _ Equjv. Scote  Equiv, Score Equiv, score Equiy.
22 12.8 95 i2.9
49 t2.4 e4. . . 2.9
48 i1.0 5 t2.7
47 11.4 9‘? 12.4
46 10.8 9l 2.1
45 10.2 a5 12.9 45 4.9 %0 .8
A4 9.7 54 12.3 44 4.9 89 I.5
43 9.1 43 1T 43 a-e 88 b2t
a2 8.6 42 14 4z 4.8 87 10.9
41 8.1 4} 19.5 41 3.6 85 1C.6
) 7.9 40 9.0 40 4.5 85 10.2
29 7.7 z g 9.1 %9 4.% 84 0.0
¥ 37 37 B4 3¢ 4 & e
[ 6-9 3 7 B ._')7 4__’\ 32 9-3
| 36 . : - 27 81} 9.0
35 6.7 35 7.5 s 4.2
24 6.5 34 7.3 3 a1l 58 e.7
33 6.3 33 7.1 33 3.9 ? §:§
32 5.5\ 32 6.9 32 3.5 77 8.0
3y 6.0 3 6.7 34 3.8 76 7.8
30 5.8 30 6.5 30 3.7 75 7.8
29 5.6 29 6.5 29 3.6 72 7.6
28 5.4 .28 5.3 28 3.4 73 7.4
27 5.3 27 6.! 27 3.4 7z 7.3
26 5.2 26 6.0 26 3.3 71 7.1
25 5.0 25 5.9 P25 3.2 7 7
: 3. 25 . 70 7.0
24 4.8 24 5.7 24 3.1 69 6.9
23 4.7 23 5.5 23 3.0 52 5.9
22 4.5 22 5.3 22 2.8 &7 5.
21 4.4 24 5.1 21 2.7 56 6.7
29 4,2 20 £.3 20 2.6 G5 5.6
19 4.1 19 4.8 19 2.5 66 8.6
18 3.9 15 4.5 18 2.4 63 6.4
t7 3.e 17 4.4 17 2.5 52 5.4
15 37 16 4.3 T 2.3 61" 6.2
15 3.5 15 4 0 i
i 33 ia ' s 2.1 6.2
13 3.2 1% 3.8 14 21 %5 6.5
13 3.6 i3 2.0 22 2
12 3.0 12 34 12 Lo % 8.9
] 2.8 14 %, i O 2! 28 i
1.7 55 5.8 ‘
10 2.6 10
! 22 N ;g ;0 1.6 55 5.7
5 23 2 2. 1.5 | 54 5.6
2.4 8 f.4 53 &
7 2.3 7 2.3 7 o4 - E:
2.1 6 . Z 2
| 2.0 6 1.2 a; 5.5
5 2.0 5 i.9 5
4 (.8 3 {7 i b2 72 -2
3 1.6 3 0.5 M bl 43 23
> (2 b e z f. Y 5.2
; 2 ‘ v : 1.0 47 5.0
. g ! 0.0 45 5.0
29
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POARD O LEDUCATION OF
TITLE I HIGH SCHOOL READING PROGRAMS

THE CITY OF NEW YORK

NYC TITLE I READING TESTS

ITEM ANALYSIS

Teacher's Nane (s)

SAMPLE F
Advanced

. DATE LEVEL W.K. COMP TCTAL
Name: 1.
Off. Cl: 2. -~
3.
WORD KNCWLEDGE Possible # #
ITEMS  ATTEMPTED ,CORRECT  COMMENT
FORM I A {F) 50
FORY II A (G) 50
FORM III A (H) 50
I _Possible % AR
COMPREHENSION ITEMS  ATTEMPTED CORRECT  COMMENT
IA(F} Form A 45
M.I. 3,12,19,28,35 5
Main Idea
I 1,4,5,7,9,10,14,
Tnference 15,18, 21,22, 26, 21
27,29, 31,32, 35,
42,43,44,45
FACTS 2,13,16,17,24,
25,30,33,34, 38, 12
40,41
W.x. 6,8,11,20,23
37,39 7
Word Knowledge in Context
II A (G) Form 435
M.I. )
Main Idea 3,14,18,28,34,40 8]
1,4,5,10,11,13,
I, 15,16,21,22,23,
Inference 24,26,27,31, 32, 23
35,36,37,41, 42,
44,45
FACTS 5,7,9,12,19,25, =
38
w.X.
viord ¥nowledge 2,8,17,20,29,30 9
in Context 33,39,43
ITI A(g) Skill Form 45
M.I. )
Mzin fdea 4,6,22,32 4
1,5,8,9,10,11,12,
13,15,16,19,23, 23 )
. 24,25,31, 34, 38,
Lnference 39,4C,41,42,43,45
FACTS 3,17,18,26,27,
33,37 7
W.X. . ‘
Word Knowledge 2.7,14,20,21, 28, 11
in Context 29,30, 35, 36,44 _
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' BOARD OF EDUCATION OF THE CITY OF NEW YORK

TITLE I HIGH SCHOOL READING PROGRAMS

SAMPLE G
N. ¥, C. TITLE I READING TESTS Intermediate
ITEM ANALYSIS
Teacher's Name (s)
DATE FORM LEVE], W.X. COMP TOTAL
Name . 1.
. 2.
Off. C1. 3.
WORD KNOWLEDGE Possible % #
ITEMS ATTEMPTED, CORRECT COMMENT
FORM I T(F) .50
FORM II T(G) 50
FORM III T(H) 50
Possible ¥ ) #
COMPREHENSION ITEMS ATTEMPTED , CORRECT COMMENT
IT (¥ 43 :
M.I. 1,8,15,17,23, 8
Main Idea 29,34,41
I. 3,4,7,10,12,14,
Inference 1%,22,24,26,27,
30,32,33, 36, 38, 20
39,43,44,45.
TACTE
5,6,9,13,16,21 8
28,37
W.K.
Word Xnowleige 2,11,18, 20,25, 9
in Context 31,35,40,42
II T(G) 45
M.T. )
Main Idea 7,11,19,25,29,
33,41 7
I. 1,3,8,9,10,12,
inference 13,16,21,24,27, 18
31,32,34,36,39
40,42
FACTS 5,15,17,20,22, 9
. 28,35,37,38
W.K.
Word Knowledge 2,4,6,14,18,23, 11
in Context 26,30,43,44.45
III T{H) Topic 45
M.I. ’
Main Idea 5,11,18,24,
31,37,43 7 _
3,4,8,10,14,16,
I. 20,21, 22,28, 18
.Inference 30,33, 35, 36,
40,41,44,45
FACTS 1,7,9,12,13,
26,34,38 e J
Ww.%. 2,6,15,17,19,
word Knowledge 23,25,27,29, 12
in Context 32,39,42
31
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS

Name:

PROFILE SHEET

Teacher's Name (s}

Official Class:

SAMPLE H

Date:

Reading skills - Strengths (+) and Weaknesses (-}

I Word Attack
—_hord Attack

II Comprehension

III Study skills

1. Phonic analysis " () 1. Pacts and Details( ) 1.. Rate )
2. Structural Analysis { ) 2. Inference () 2. Retention )
3. Usé of Context () 3. Main Idea {) 3. Use of Graphic aids ( )
4. sight Vocatulary {) 4. () 4. Use of Reference
. (3 5. {3 Materials )
5. ()
TESTING
A. Standardized Tests:
l. Date: Test: Form:- .. . Level: W.K. R.C. - Total
Skill Areas: g M.I, inf€, Fagts W.K./Cont.
2. Date: Test: Form: tevel : W.XK. R.C. = Total
Skill areas: W.K. M.I. nf. © Pamba W.K. /Cont.
3. Date: Test: Form: Level: W.K. R.C, ~ Total
Skill areas: w,K, .1 ' inf. .__Facts WK. /Comt
B. Individualized Diagnostic Tests
1. signt Vocabulary
Test: Date:
Results:
2. Phonic Inventory/Structural Analysis
Test: Date: Results:
Consonants- Final E (silent)
Vowels- Prefives-
Vowel Combination- Suffixes-
Consonent Blends/Digraphs~ Roots~
Phonograms- Syllabication-

3. Use of Context - Cloze Procedure

Taest:

Results:

Date:

4. -Oral Reading

{IRI, Spache, Gray, Gilmore)

Test: Date: Characteristics:

Results: 1. Word by word (O

Independent Level 2. Poor Phrasing ()

Instructional Level 3. Lack of Expression (]

Frustration Level 4. Poor Pitch ()

Potentional Ievel 5. Puor Enunciation ()
6. Disregard of Punctuation ()

Comments: 7. Use of Phonics ()
8. Use of Word Analysis ()
9. Unawareness of Errors ()
10. Head HMovement ()
11. Pinger Pointing ()

- 12. Loss of Place ()

Excessive Errors In: )

1. additions

2. Omissions

3. Repetitions

4. Substitutions

5. Reversals

6. Self-Corrections (+)

7. Mispronunciations

5. Physical Factors:
Vision Hearing

General Health

32
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS

SAMPLE M

MATERIALS GUIDE

This guide is offered as an aid to familiarize you with the scope of some’
of the materials in your skills center. It will provide you with an overview.
This is not a taxonomy. Please refer to the taxonomy to determine which mate-
rials to préscribe to remediate the specific areas of weakness which you have

diagnosed. :
MATERIAL READING LEVEL ‘ SK1LLS
Action Kits 2.0-4.0 :

For secondary students
who haven't progressed
beyond primary stage in
reading skill,especially
word recognition.

STORY #
Book I 2.0-2.2 1. compound words, main idea, details

2, -er, main idea, details
3. silent e, long a, wain idea, details
. 4. silent e, long i, main idea, details
BOOK II 2.2-2.5 1. long o, silent 2, seguencs, main idea,details
2. -gh silent, sequence,main idea, details
3. -ened- sounds like end, sequence,main idea,
details
4. contraction, finding proof, sequence,main
idea, details
5. -kn- k is silent, finding proof, seguence,
main. idea, details
6. before e,1,y,- g often sounds like j (gin)
- finding proof, sequence,main idea, details
7. before e,a,i,~ c often sounds like s,
finding proof, seguence,main idea,details

BOOK IIIX 2.6-2,9 1. -ea often scunds iike long e (sea),infer-
ence, finding proof, sequence, main idea,
details

2.-0a often sounds like long o (goat) ,infer-
ence, finding proof, sequence, wain idea,
details

3. -ea scunds like long e,infersnce, finding
proof,seguence, main idea, details

4, prefix un means opposite, inference, find-
ing prooi,sequence, main idea, details

5. -ou often sounds like ow (count),infer-
ence, finding proof, segquence, main idea,
details '

6. -oi often sounds like cy, inference, find-
ing proof, sequence, main idea, details

7. abbreviation - inference, finding proof,
sequence, main idea, details

8. suffixes - inference, £inding proof,
sequence, main idea, details

Double Action 3.0-5.0
TAXONOMY OF READING MATERIALS

. BAXNELL-LOFT
SPECIFIC SKILLS

A 1 Vocabulary-Context Clues, working with
B 2 sounds comp.-Main Idea, Following Directions,
) c 3 Drawing Conclusions, Locating Answers, Get-
D 4 ting Facts, Detecting the Sequence.
E 5
F 6
Be A Better Reader Bk A 4.0 Vocabulary in Content areas, comprehensive
Bk B 5.0 skills, word attack skills, study skills, all
Bk C 6.0 grouped around units in social ztudies, math,
o Bk I 7.0 science
- Bk II 8.0
[MC : BKIII 9.0 51
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MATERIAL EEADING LEVEL
Challenger Books—- -6
Multi-2thnic Series
Clues for Reading Progress 2.0-5.0
3 Magazines dealing with phonetic
analysis and structural analy-
sis - each magazine is accom-
panied by an instructional tape
Dimensions in Reading-
"An American Album"
Lev., 1 3.0-3.9
Lev. 2 4.0-4.9
Lev. 3 5.0-5.9
Lev. 4 6.0~6.9
Lev. 5 7.0-7.9
Lev. & 8.0-8.9
We Are 3Black
1-20 2.0
21-490 2.5
41-60 3.0
61-80 4.0
81-100 5.0
101-120C 6.0
EDL Controlled Reader
34 2.0
CA 3.0
CA 4.0
EA 5.0
F&a 6.0
2DL rlasi-¥
Hand Tachistiscops & cards AA-Non-ves
BA-1.,0 ~ 2
CA~2.0 -
EDL S5UDY SKILLS (Kits]
Box C 4.0
2 5.0
= 6.0
T .9
co 4.0
oD 5.0
ZE 6.0
KE 7.0
Y
5.0
6.0
7.0
FUN_WLTH AT U-3.0
AL
E 2.2
FoALD

giving
on listening

lerzons

52

SAMPLE M p.2

Comp.-Literal, interpretive

voc.~-Phonetic-structural wor
analvsis

Comp. of wordz in context cf
sentence

very good for second-languag
students

Coumprehension

Interpretation
Reasoning
Critical thinking

vocakulary-Context clues
Cou:, ~Literal
Intercretive

vocabulary
Compranensicn
Spead

L.0 Sight words

Visual
siecrimination

Comp. ~Study $kills:
gcience

Skills:

Studies

Ty Siilge
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the o STV POOT

p AN
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MTTAVE AN, ARG

Zonpp,Descristions, Fraolsoa
Main ide.. Togical Conel.
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MATERIAL
PICTOCABULARY 111 & 222 5-10
Words to Eat
Words to Meet
Words to Wear
What's in a Numu

PROGPAMMED PHONJICS 1 & 2
Cassettes & Worxrkbooks

PROGRAMMED READING FOR ADULTS

READING ATTAINMENT SYSTEM I (Red)
red, orange, brown 2
green, blue, purple 4

READING ATTAINMENT SYSTEM II (Green)
maroonr and crange 4
grey and green 5
blue and violet 6

READERS DIGEST ADULT READERS

i8]
o
1
w
(@]

READING FOR CONCEFTS

oo~

ooOwy
w N o~
. .
6\&0?})0\
B w N
[ ]
Gy D O
= U W w g
1

READING FOR UNDERSTAKDING

Junior 1-2 2.8-3.0
3-6 3.1-3.9
7-15 4.0-4.9
16-29 5.0-5.9
30-39 6.0-6.9
40~49 7.6-7.9
50~57 8.0-8.9
58-65 9.0-9.9
66~74 10.06-10.
75-80 11.0-11.
REAL STOURIES I 4.0-5.5
REAT, STCRIES I 4.0-7.0
Selections from newspanpers
and magazines with exercises
of gradually increasing
difficulty. =ach selection
builds on previous one
SCHOLASTIC CO. 4 4.0
5 5.0
6 6.0
7 7.0
8 8.0
SKILL PACERS (Red) 2.0-3.5
5‘)
(9

READING LEVEL

non~reader

0=
0~

.5

W oW

f
b
X

SKILLS
Vocabulary-General

Phonics, structural analysis
Begin with teaching alphabet

Ccmp.-General Comp.
Recalling Specitics,
Incidents and Facts,
Inference,

Drawing Conclusions

Yocab.-Examples in Reading
ané Word Attack Skills-
Spelling
Alphabetizing
Prefixes - Suffixes

Twelve aduit level books with
compre:hensive guestions

Conp.~Each srticle
related to an underlying
concept from 13 academic
areas

Comp.-Inferences, Context

Voc.=Uz to 10 new werds in
each lesson
General
Context Clues
Structural Analysis
Ceompr . ~Main idea
Tetalls
sSeoguence
cavece and Lffect
lnference
vrediction of Cutcome
Organization
Number Coacepis

Vocabulary of comprenension
in subject areas

Con:.-Main idea
i taphor, symbols,
tails, Sequence,
© 3. Ans., Predicting,
Caase and Effect,
References,
Summarizing, Inference,
Grouping, Interp.,
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MATERIML
SKILL PACERS (Bluea)
See above

SRA III B

Tactics in Reading I

Blue
Rose
Brown
Green
Red
Tan
Gold
Agqua

Purple

READING LEVEL
3.5-5.0

MR OWOHOITOULWL
. P
OO OO C o Wno

(35 copies each cf 50 cards)

UNDERSTANDIKG WORD CROUPS
WCRD ANALYSIS PRACTICE CAR

10.

11.

12.

9.0

Bk A 1.C
Bk B 2.0 .
Bk C 3.0
Bx D 4.0
Bk E 5.0
Bk F 6.0

a 4.0

B 4.5-5.
C 5.5-¢6.

O

SAMPLE M p.4

SKILLS
Comp.-Main Idea, Details,
Sed., LCC. AnNS.e.e.cene
(Same as above)
Vocabulary~Context Cluas,
Phonic and Structural
Word ~ Study Skills
Conp.~Information Gathering,
Inferenne, Critical,
Main Idea, Details

Vocabulary-~Conteaxt
Structure
Sound
Dictionary
Common Foreign Roots
Imagery
Comprenension-Seguence
Sentencss
Inferances
Paracraphs

Sentence Structure

Vocabulary~Genoeral
chrough association
Good fcr scecond language

students
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TITLEE I HIGH SCHOOL READING PROGRAMS
SAMELE 1

ASSIGNMENT SHED - PROGRESS CHART

Teazher's Nane(s)

NAUE : off, Cl, N -
Fall Spring 197 Sheet # Score:
5kill: o
;Date
Material - Assignment , Comp, Score 50 60 70 80 90 1%
|
i
Skill: )
{ Date : i
Materjal ~ Assignmeant Qomwp, Score 50 64 70 820 90 100
1
i
j
i
1
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1
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] . .
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Skill:
Datse ;
Material - Assignment Comm . Score ;i 50 60 7C 85 93 100
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS

SAMPLE O
UNIFORM ANSWER SHEET
SkiTl SRR Skall Skill skill
Material Material Material Material Mater
Go6lar/Card/Page | Color/Card/Page | Color, age| Colox/Card/Page | Colo:, ‘ard/Page
1. L
2.
3.
4.
5.
# right
Scare
Comments:
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TITLE I HIGH SCHOOL READING PROGRAMS

CONVERSION TARLE SAMPLE P
FOR COMPUTING PERCENTAGE
TOTAL NUMBER QUESTIONS

!S 6 7 8 530011213 141516 17 18 19 20&21 22 23 24 25126 27 28 29

{e2
L2

¥

T20;214131110'9887766655255444:44433

2|40 3'.'329252220}1817151413,13121111105 9 9 g 8§ a 877 17 ¢

N1 60 50 43 38 33 30 ;527 25 23 21 20 N9 18 17 16 15%14 14 13 13 12'12 11 11 10 10

u 4 {80 67 57 50 44 40 §36 33 31 29 27 r2‘: 24 22 21 2.9;519 18 17 17 16.15 15 14 14 13

15 hoo 83 72 63 56 5045 42 39 36 33 B1 25 28 26 2524 23 22 21 20 19 19 38 17 16

Bl 100 86 75 67 60 ,*'ss S0 46 43 40 138 35 33 32 3o£29 27 26 2524 23 22 22 2 20

Bl 10088 79 ')ogsa 58 54 50 47 |44 41 39 37 35333 3230 29 28 27 26 25 24 23

RigT 100 89 80(73 67 62 57 53|50 47 44 42 40?38 35 34 33 32'31 30 20 28 27

I . 10090182 75 69 64 60 {56 53 50 47 455‘.43 41 39 37 36 35 33 32 31 30

10 “an01 83 77 71 67163 59 56 53 50'47 45 43 42 40 v 38_37 36 34 =:

R 11 ?.00 92 85 79 73169 65 51 ss'ssész 50 47 46 44 42 41 39 35 a7

I 17 15092 86 80175 71 67 63 sofs7 54 52 50 48.46 44 42 41 40

B ‘ 16093 87!81 76 72 63 55§63 59 56 55 52750 48 46 44-43

N Ty : 100 93187 82 78 74 70,67 63 60 58 ssis‘; 52 50 48 47

. TCF@{ 1004;594 87 83 79 75:1271 €8 €5 62 60 53 56 54 52 50

S 16 koo 94 g9 84 sof7s 72 69 67 64 62 60 58 56 54

17 ‘ ; 160 94 g3 85581 77 74 71 68 65 63 61 59 57

18 : 100 95 90,86 81 78 75 72 69 67 65 62 60

19 T 00 95i91'3a 82 72 76 73 70 68 65 62

29 | L 100 95 20 36 83 80 77 74 72 69 67

21 ; ioa 93 96 87 84 81 78 75.72 70

22 100 95 92 88 85 81 79 76 V&

23 ;' ' 5056 32 88 85 83 79 77

24 7 o ; 100 96 92 89 86 83 &C

25 ? 10096 93 68 86 82

26 : | 100 96 93 90 87

27 ' : 100 96 83 70

28 100 96 94

29 100 97
o e Ze
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GROUP PROFILE SHEET-COMPREHENSION SKTLLS
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root/suffix

SAMPLE R

prefix/root

root/ront a

~/c+le

SYLLABICATION

v/cv or ve/v

ve/ev

PHONIC SKILLS

- ———

j VOWELS

CONSONANTS

—e ..

Dthar vowels

U

iphthongs
Vowels with r
long

Z Zwjacent vowels
long
vowel + ¢ rule

Short vowels ' N T T B

Coasonant digraphs

,iinitial consonant blends

GROUP PROFILE SHEET -

i

TITLE T WIGH SCHOOL READING PROGRAMS

BOARD OF EDUCATION OF THE CITY OF NEW YORK

Initial & final consonants

STUDENT

Aruitoxt provided by Eic:
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
TITLE I HIGH SCHOOL READING PROGRAMS

Leonard Kantrowitz
Supervisor ) SAMPLE S

STUDENT INTERVIEW

Nama Readinqg Class

UNDERLINE OR FILL IN THE ANSWER THAT BEST DESCRIBES ¥YOU.
1. I was born in (&) the United States (b} Haiti (c¢) Jamaica (d) Puerto Rico

(e) china (£f) Other Country

2. I have live¢ in the United States ({a) all my life (b} 1 year (c} 3 years
(@) S yearz (e) more than 5 years
3. The language we Speak at home is (&) English (b) Spanish (c) Chinese

{d) Frencan (e) Other Language

4. I nhave sisters and brothers

5. My three cnoices for a possilkls career arc: (a) teaching (b) computer
programming (c¢) norsing (3} police work (e) social work (f) medicine
(g) medical technology (h) dentistry (i) machanics (J) engineering

(k} art (1) music (m)

oY

(a) I do like to read. (b) I do not like to read.

7. The books I have enjoyed most are:

B. I like to read about the following subjects: {a)} love and romance (b} sports
(c) mystery (d) trule life stories (e) science fiction (f) animals

(g) peopla in Other countries (h) Cther

9. I read magazines (a) never {b) scmetinzs (o) most of the time
10. My favorite magazines are: {(a) Sparts Illustrated (b) Reader'vt Digest
{c) Ebony (d) 1Ingenue (e) Seveatcen (£) Popular Mechanics (g) Essence

(nh) Jet (i) Car and Driver (j)} Photegraphy (&} Others

11. I like to d¢ thne following in my spare time: (a) play on a team (b} Work
(c} Babysit (d) watcn TV (&) draw or paint ({f) go to t' rovies

(g) homework (h) work as a tutor (i) Other

12. I think I need help in (a) vocabulary (b) study skills (c¢) reading
comprehension (3d) reading faster (&) concentrating mere (f) pronunciation

(g) spelling (h) following directions (i) Other

60
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Student
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e 2CTECY 24 v. X L. iate .
Y Mame of Beok/Axticle Ratirred Conmenta
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BOARD OF EDUCATION OF THE CITY NF NEW YORK
TITLE I HIGH SCHOOL READING PROGKAMS
R SRMPZE M

THE ROLE OF THE EDUCATIONAL ASSISTANYT IN THE FUNDED TITLE I _READING PROGRMMS

First, it cannot be overempnasized that the assistant hired by Title I fuads
is responsible only to such programs. The paras must work only with and for
eligible Title I pupils. This mandate pracludes department-wide oi 5chool~wide
responsibilities such as assisting the chairman, working in the desns' office,
making entries on pupils' records on a schecl-wide basis and simila assignments.

The toacher and the aide are partners in instruction. Frovision should be
made for planning together, for conference, for guidance by the teacher on pro-
cedures the aide should follouw. There should be regular planning sessions in
addition to periodic conferences when tihe nead axlises.

1. At beginning of class: A para's primary responsibilirty is to work with stu-
dents. This is not the time for duing clerical work. Help distribute -folders.
Help kiés begin working b answering questions about assignments, location of
materials, etc. Help students decipher assignments and find the materials;
doa't Go it all for them. You should know the matexials, where they are kept,
and what the teacher's abbreviations meain.

2. During the class: Worx with a few students selected in partnersnip with
the teachec. You might work with poor reacers on OUperation Alphabet, flash
cards, drills, or phonics exercises. You might play scrabble or other word

games with a small group of students. You might also move around the room the
way the tecacher does, answerxing questions, checking kids' progress, making sure
they check wrong answers to discover what they're deoing wroag, sto

Use your judgment about what to @3 in situations wher: you can't conszalt
with the teacher right away. Does the student need additional review? pn
easier or more difficult assignment? If so, do it, and be sure to tell the
teacher aftsrwards.

3 few minutes before the end of class, remind studepts to finish their
work and record what they have lone. Help them replace materials and put fol-
ders away. Check to maks sure that cards and workbooks are put away rather than
kept in folders - someone else mavy need them later in tre Gay.

Compliment a kid on his/her imrrovement. Comfort somebody who's having a
hard time. Show you care. This may be one of the most important contributions

you can make.

GELERARL RCUTINES

1) PReview resu'ts of diagnostic tests with teacher.
2) Review teacher prescriptions for remediation i .uiividual students.
3) Become acguainted with the reading material in the skills center.
4) Provide one-to-one tutoring based on U =acher's diagnosis of the
students" disabilit}es.
¢

5) Learn the operaticn of the reading cquinment in the skills center.

6) "Husist the students with utilizaticn of <hls cuuipment.

oo

7) Maintain the reading xits, library materials and r:ading equipment.
8) Hold small group éiscussions with students about tiie hbooks they are reading.

9) Assist the student te raorganize the reading skills involved in the work-
shop activities.

10) Assist students in the preparation and production nf materials to reinfur

basic skills.

11) Encourage shudents to telk about thair expericnces and prepare plays and
short stories to read in small groups.

12) Assist in maintaining records in the reading lab. (cttendance, reading
’ scores, marking reading tests).
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